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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

__ 171 Elemenshools (includes K-8)
__38 Middle/Junior higtheols

39 High schools
7 K-12 schools

255 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[X] Suburban with characteristics typical of an ambarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

9 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 12 2 14
K 37 28 65
1 33 31 64
2 44 30 74
3 33 38 71
4 26 24 50
5 38 27 65
6 39 34 73
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 262 214 476

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

7 % Asian

1 % American Indanlaska Native

14 % Black or African American

23 % Hispanic or Latino

13 % Native Hawaiian or Other Pacific Islander

31 % White
11 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 39%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

78

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 90

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

168

(4) Total number of students in the schoo
of October 1

aS 436

(5) Total transferred students in row (3)
divided by total students in row (4)

0.385

(6) Amount in row (5) multiplied by 100

39

7. English Language Learners (ELL) in the school5 %
22 Total number ELL
Number of non-English languages represented:.. 8
Specify non-English languages: Chamorro, Chuukéseano, Japanese, Mandarian, Samoan, Spanish,

Tagalog

8. Students eligible for free/reduced-priced meals:51 %

Total number students who qualify: 243

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.

NBRS 2014

14HI1108PU

Page 4 of 34



9. Students receiving special education services: 13 %

60 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

8 Autism 1 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 9 Specific Learning Disability

5 Emotional Disturbance 11 Speech or Language inmpat

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment InchgiBlindness
4 Multiple Disabilities 18 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 2

Classroom teachers 27

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 8

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

10

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 19:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 95% 95% 95% 96% 95%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.
Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

Red Hill Elementary School’s vision, “Kulia | Ka Nt — Strive for Excellence, is etched on a lavangt at
the entrance of our campus, and it truly refleleesdpirit of our staff and students. Our focusns o
administering a rigorous educational program tleaetbps the “whole child” academically and socially
We work towards developing respectful, cooperative] active learners using a student-centered
curriculum that integrates technology, collabonmatiand problem-solving. We believe that through
perseverance and hard work, all students will dgvdte confidence to succeed as problem solvéticatr
thinkers, and collaborative learners in their comityy in both their present and future lives.

Established in 1970, Red Hill Elementary Schodbtated in Honolulu, Hawaii and is a part of the si
schools (four elementary, one middle, and one Higgf)comprise Moanalua Complex. We serve 476
students in kindergarten through sixth grade. Magority of our students are Army and Coast Guard
dependents from surrounding base housing, so namy & wide diversity of experiences to our school.
Some must also deal with having active duty Armsepts serving multiple deployments in Irag and
Afghanistan.

We are a Title | school with 60 percent disadvaatbestudents and an ethnically heterogeneous student
population. Fifty-one percent of our students nexéree/reduced price lunches, 13 percent recepaxial
Education services, and five percent participatiaénEnglish Language Learner (ELL) program. Fhirt
percent of our students are White, 23 percent @patic, 14 percent are African-American while @ceat
are Hawaiian or part-Hawaiian and 7 percent ararisi

Between SY 2008-2009 and SY 2012-2013, readingsteses for our students jumped from 56 percent to
89 percent meeting or exceeding benchmarks. Dtinigigsame period, our test scores in mathematics
climbed from 40 percent to 86 percent meeting aeering benchmarks. Our disadvantaged students’
reading test scores doubled from 44 percent toe88ant meeting or exceeding benchmarks while their
mathematics scores almost tripled from 29 peraeB6tpercent meeting or exceeding benchmarks.vélati
Hawaiian students’ reading scores rose from 38gmtito 82 percent meeting or exceeding benchmautdks a
their mathematics scores dramatically improved fRipercent to 93 percent meeting or exceeding
benchmarks.

In September 2013, Red Hill was one of only 14 stheecognized as a Hawaii Recognition School, the
highest achievement level under the new Striveddbantability system that was approved in May 2013
under the State’s ESEA Flexibility Waiver. Duri8Y 2013-2014, we were one of only three schools
statewide to receive the Hawaii Department of Edao&Strive HI Award for closing the achievemenpga
as well as for high performance.

The Moanalua Complex focus is on a K-12 continubat is aligned with Common Core State Standards,
with the goal of preparing every graduate to béegel and career ready. The complex has providedtatir
with extensive professional development, and weigeostaff time to plan, collaborate, conduct folierad
informal discussions, articulate, and share in derpctivities.

As a part of a Complex initiative to set high exjpgions for math, we adopted the Singapore Math
curriculum two years ago. The program integratedefidrawing, with an emphasis on working
collaboratively, and developing students as effectommunicators.

All students focus on reading, writing and devehgpcritical thinking skills in language arts. Ugin
response to intervention strategies, we chose pteimment the Sonday system in kindergarten through
second grade, which focuses on direct small grosipuction (4-5 students) with structured lessamns o
phonemic awareness. Art and music have been ategimto the language arts curriculum and theacho
shares three school events showcasing every stindartt music and literature.
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After school, a variety of co-curricular progranme available for all students including after sdhoo
tutoring, drama club, track team, and other teamasciubs that participate in various complex aradest
competitions.

We have also built many community partnerships liedpp in supporting school-wide events and iniiesi
Personnel and family engagement activities areated and planned by the school using Title | funds
Hawaiian Studies enrichment experiences are prdvid&rades Pre-K-6 for students of diverse
backgrounds, such as our ELL and military-connestadents, and help build shared understandinigeof t
host community. Joint Ventures Educational FordwEF) grants supply our school with necessary
technology, textbooks, and professional developmelanolulu Academy of Arts “Art-to-Go” classes are
held after school for Grades 4-5 while an Artistshie Schools grant supports drama, percussigrarait
dance professional development and grade levejrated lessons.

Together, we have succeeded in creating a caridguarturing school where excellence is stressed and
“failure is not an option.”
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) A standards-based criterion-referenced assassmmeasure student performance in the conteatsar
of Language Arts and Mathematics is used for sttisdengrades 3-6. The Hawaii State Assessment JHSA
has four proficiency levels.

Level 1: “Well Below Proficiency” means that thesassment results indicate that this student has
demonstrated little or no knowledge and skillstfa content standard for this grade.

Level 2: “Approaches Proficiency” means that thelent has demonstrated some knowledge and skill in
the content standards for this grade. With moppett and effort, the student should be able tohr¢he
proficient level.

Level 3: “Meets Proficiency” means that the assesg results indicate that the student has denatestr
knowledge and skills in the required content stadglfor this grade. The student is ready to warkigher
levels of this content area.

Level 4: “Exceeds Proficiency” means that the sss®ent results indicate that the student has daratecs
knowledge and skills in the required content stad&léor this grade. The student is ready for more
advanced work in the content area.

In May 2013, the federal government approved HasvBiSEA Flexibility Waiver request and proficiency
levels for Hawaii were set at 72% proficiency iadang and 64% proficiency in math.

b) Red Hill Elementary has made consistent progreskosing the achievement gap for student
achievement and for raising student scores in Regaahd Math.

Our student scores for reading for the last fivargare as follows: For School Year 2008-09, AYB657
proficient. For School Year 2009-10, AYP-61% praditt. For School Year 2010-11, AYP-66% proficient.
For School Year 2011-12, AYP-91% proficient. Lastlyr School Year 2012-13, ESEA Flexibility Waiver
— 91% proficient.

Our student scores for math for the last five yaaesas follows: For School Year 2008-09, AYP-46%
proficient. For School Year 2009-10, AYP-46% praditt. For School year 2010-11, AYP-62% proficient.
For School Year 2011-12, AYP-80% proficient. Lastlyr School Year 2012-13, ESEA Flexibility Waiver
— 90% proficient.

Our HSA results reflect dramatically higher studactiievement scores and a much smaller percentage o
students in the well below and approaching grotips reducing the achievement gap.

Our disaggregated groups showed significant impreare from 2010-11 to 2012-13:
Reading Gains: Disadvantaged students: +47%, A&aific Islander: +29 %.

Math Gains: Disadvantaged students: +59%, AsiaifiPdslander: +44%.

HSA Reading results indicated the following incesafom 2010-11 to 2012-13.
Grade 6:+12.5%, Grade 5: +17.5%, Grade 4. +31.9%&3: +36.6%

HSA Math results indicate the following increasesyf SY 2010-11 to 2012-13:

Grade 6:+12.8%, Grade 5: +31.6%, Grade 4:+32.2%0&8:+42.4%
NBRS 2014 14HI1108PU Page 9 of 34



In 2009, we had an increase in the number of dasatdged students at our school. According to thhe N
Child Left Behind Report, we were required to haue disadvantaged students be included in a supgrou
which was not required in previous years. Oureislin this subgroup as well as our Asian/Pacific
Islander group did not meet the proficiency objeti We began to look at the programs that wearhad
place at our school and really started to begikita@pat more data and the interventions we woulktirte
implement with fidelity.

In 2010, we began to slightly close the achievergaptwithin our subgroups. However, in part beeaus
proficiency targets increased in 2011, we just edsweeting our targets for our disadvantaged staden
although we continued to close our achievementfgathe rest of our students. In the meanwhile, ou
disadvantaged population continued to grow tremesigaesulting in us qualifying to become a Title |
Targeted Assist School in 2012. We received amtuhli federal funds to help hire more part-time rsito
provide reading interventions to our strugglingdes.

In addition, the curriculum coordinator createdadatlls to show each child’s proficiency level and
whether they belonged to any of the sub group$teAthers on campus are aware of the students who
needed extra help. Our principal believed we edided to put a name to every number and encoutesged
to know all of our students on campus. We continvih our laser-like focus on all of our studeststhat
each student who was not meeting grade level bemdtsnm reading or math was targeted to receive
additional Title | tutoring. In addition, more teers and educational assistants began tutoriagsafhool.
All of the students who did not meet their gradeldoenchmarks were progress monitored weekly to
ensure that the interventions being delivered weréng a positive impact on achievement. In 200,
were able to surpass the proficiency benchmarklf@ubgroups in both reading and math.

In 2013, our school enrollment grew to include mwmiktary and disadvantaged students resultingsin u
qualifying to be a Title | Whole School. We continliwith our interventions and monitoring for allafr
students. We were able to surpass the state'sigmdy targets for the second straight year iave rOur
disadvantaged group was able to out-perform adlesits.

2. Using Assessment Results:

“Data doesn't lie” is often heard as teachers labkur school data. We keep close track of thraia sets
of assessment data: 1) Hawaii State Assessmegtddes 3-6; 2) Dynamic Indicators of Basic Early
Literacy Skills Assessment; and 3) Children's PeegrAssessments in grades K-2.

The data is analyzed by grade level data teamaglarticulation meetings. Each grade level rectids
data on data team charts, enabling them to sedwshidents are exceeding, meeting, approachingyehd
below standards. The grade levels use the dafaide their curriculum planning by analyzing each
assessed strand and identifying areas of needleiS8iare then targeted for school level interossti
Student action plans are prepared and implementéeblohers for students needing intensive inteigent
The action plan includes the level of interventibat the students will receive.

The classroom teachers service their own studembsane identified as needing intensive intervention
strategies. During the designated math intervartilock, small group classroom tutoring is provided
mathematics and reading. Students scoring atekeeeds” level on the Hawaii State Assessment math
strands are also identified and work with a pantttutor for math enrichment twice a week. Sorodestts
are also given additional morning math tutoringnasded by a part time tutor while many of our teash
offer their own after school tutoring for their dants.

All targeted students, in grades K-6, are progmgsitored weekly in reading which has been our $dou
the past few years. Students who have not mdighehmarks in reading are posted on grade levglese
monitoring charts. Our entire staff is able to eeery student’'s weekly progress. These chartggea
catalyst for cross grade level discussions beybadristructional day. Teachers talk with one aaotb
share interventions and strategies that have hemessful for them. This method of sharing data ha
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helped us identify students, track them along thg,\djust instructional strategies and meet oal fjoal
of having students meet or exceed benchmark.

Teachers utilize the State’s Data for School Imprognt website to create assessments for the ssudent
preparation for the state assessments in gradesTBi6 site allows teachers to focus in on asegssi
specific strands in reading and mathematics tleastidents are struggling in. Teachers in grad2s K
utilize the activities and parent intervention sesfgpns given by the Children’s Progress website fo
students who are not meeting benchmarks. Theyadstie common formative assessments to monitor
their student growth and ensure their studentsmélke gains by the next testing window.

Each quarter, we have faculty meetings that shosveas student data using data wall charts createéled
curriculum coordinator. The focus for the datarthaary depending on our school’s current nedds
initial focus was on the performance levels of disadvantaged students. This school year we akenig
at every student in terms of the growth model, Whiacks student growth over time on the Longitadin
Data System.

Various forms of parent and community communicatmois including monthly bulletins, school website
and School Community Council meetings are usedftom all stakeholders of students’ academic
achievement. Our progress and successes are stighieal of our families who attend the many faynil
involvement activities throughout the school year.

3. Sharing Lessons Learned:

Red Hill Elementary belongs to a cluster of fowmeéntary schools, one middle, and one high schable
Moanalua complex. Over the years complex teame paxticipated in Vertical Math and Reading Teams,
Redesign Teams and now the Complex Academic Relieasn (CART) to collaborate and strategize to
look at existing data and improve the complex irdtonal curriculum and instructional practicescésing
on being a seamless K-12 Complex has kept us @ratassuccessful.

Professional development has allowed teachersita End become proficient with the new math program
(Singapore Math/ Model Drawing). Teachers at @hiosl have shared at district conferences, ane thas
been intra-school lesson planning and sharingecg= teachers in our complex have planned co{tezach
lessons with the school curriculum coordinators i@surce teachers to share model lessons with all
elementary teachers in our complex. These compldg-grade level articulations have proven to bry ve
successful for teachers to share their ideas gogbstuacross schools. District and high schoahehave
come to our school to observe many of our teaanede! the strategies of the Singapore Math cumioul

Over the past five years we have utilized the BESRR& Protocol observation tool to observe teachers
our campus. Each grade level team observes ditfefassrooms on campus twice a year. This haetel
our school culture and the sharing of skills, kredge, relationships, thinking, application andtstgges
across grade levels.

Another focus that we continue at our school isTthies process. Teachers are all Tribes-traimelonse
have built a school culture based on the agreenoémisitual respect, attentive listening, right toticipate,
and appreciations/no putdowns. This school cubbaemade our school a special place to be apart o
Teachers have presented our school’s implementatidnbes at district conferences.

We have started a partnership with a co-teachihgrtdrom the University of Hawaii. We have eight
student teachers working with mentor teachers ercampus. These student teachers are able taipaté
in all of our articulations and professional deyef@nt opportunities. This partnership allows botintors
and student teachers to share and learn from artbean

Page 11 of 34



4. Engaging Families and Community:

Red Hill families come to us from diverse circunm&t@s. Students live in apartments from the Moanalu
Hillside complex or they reside in one of two larggéitary housing developments nearby. We create a
sense of community at our school so that eveudesits remain with us for only a year or two, they
remember their year at Red Hill for the rest ofrthiees.

Our school believes in ‘ohana which means familthim Hawaiian language. An important aspect of the
Hawaiian culture is coming together in fellowship.an attempt to build our school community ‘ohane
have established several school-wide events tloatcdse our students.

We begin the year with Meet and Greet where famifiew to our school can meet their child’s teacher,
deliver their supplies and become acquainted withsohool before the first day. Each new familptwo
school is given a brief orientation and tour froom Military Family Life Consultant.

In October, we have a Fall Play and Parade wherd&KRhrough first grade students come dressed for a
Halloween. Students receiving speech and langseiygces are the stars of the play, followed by all
students participating in a final sing-along.

Keiki Kalikimaka (Childrens’ Christmas) is held becember. Every child is showcased and familieseco
together to share a meal, and enjoy a Hawaiiars@mas of song and dance performed by each grade lev
Parents view all students’ written and ceramic @idnat focuses on a specific science or socialestud
standard.

In April, we celebrate the Month of the Military @h Volunteers from our Coast Guard partnerslsigist
in serving lunches for all parents to enjoy a mwitth their child. Students entertain parents widtriptic
songs and messages. Active military parents cartteeir uniforms and it is quite a sight to behold.

Fourth grade students showcase their understandfling Hawaiian Studies curriculum at the Fourtider
Luau. A slide show of all the Hawaiian culturalfl trips, chants and dance performances, and aii¢awv
Studies research project are presented to par@ritgeau dinner is served and a Hawaiian gift magle b
students, are presented to parents. For manyiéairihis will be the only luau that they will egjarhile
stationed in Hawaii.

The Curriculum Fair, held in May is our culminatiegent to showcase students’ work. This annuaiteve
is an opportunity to thank our volunteers. Studggatrticipating in the Artists in the Schools Peogr
perform for families.

“May Day is Lei Day in Hawaii” is the most populavent at our school. Students showcase their
appreciation of the Hawaiian culture through masid dance. Each grade level works with the Hawaiia
Studies teachers on language and Hawaiian cultyserform a dance that they have learned.

Parents attend Quarterly Awards Assemblies thaigrize student achievement and overall improvement.
A light reception provides another opportunity parents to network with other families.

Our school sponsors “Read Aloud” nights in parthigrsvith the national Read Aloud America Program.
Families enjoy dinner, book swaps, and read aleddke prizes are awarded throughout the evening. |
strengthens family time by encouraging familie3 1@ —"Turn off the TV and Technology”-- one night a
week.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Language Arts

Teachers at our school address the Common Core Stidards for English Language Arts in different
ways. Each grade level team utilizes componentfighrent programs that we have available to emsur
each student gets needed support. Reading Street base reading program. Teachers use additiona
online resources that support all units in the moyg Kidbiz3000 assists teachers in vocabulary
development, especially in the core content areels as science and social studies. Teachers meke s
that our students are receiving 50% of fictional 80% of non-fictional reading throughout the day.
grades K-2, teachers focus on phonemic awarenagsthe Sonday program. Reading leveled A-Z books
and leveled readers are used to make sure stuatentsading books matched to their reading level.

Mathematics

All elementary schools in our complex adopted thg&ore Math Curriculum. We embraced the
Singapore Math Framework, which utilizes metacagnijtattitudes, process, skills, and supporting
concepts. Teachers in grades K-2 focus on thedftions of mathematics, helping students gainagéar
understanding of numbers and place-values. Stsdegrades 3-6 focus on building number fluency,
operations involving fractions, ratios and propmrt. Students investigate problem-solving strategi
utilizing the model drawing methods. Other mathrenprograms that we have in place to help stuglent
develop computational skills are Success Makeridhd

Social Studies

Teachers in each grade level have built integrepethl studies units that align to the Hawaii Cahtnd
Performance Standards. Each grade level takeasstidients on field trips that address grade level
standards. Grade 4 takes their students on atfipltb the Lo’i (taro growing in natural springs) learn
about the cultural aspects and sustainability mf. t&rade 6 integrates world history and World War
studies, and takes field trips to the Arizona Mealand the USS Missouri. Lower grades study about
various cultures and holidays. Students showdasework through displays and parades, such as the
Martin Luther King Peace March and the Kung HeeCGlady Parade.

Science

In 2008, we began collaborating with Bishop Museurd the Hawaii Astronomical Society to coordinate
science nights and on-site planetarium activitd& also initiated professional development witiesce
teachers from Moanalua Middle school, to incorpmrabre inquiry-based lessons into the science
curriculum. Each teacher has observed other tesclhaduct science-integrated lessons within dooac
utilizing the BERC Star Protocol Observation tamktaluate their own science lessons. After-school
enrichment classes are offered throughout the $gleam and summer, where students develop the
teamwork necessary to compete in the annual FIRB3Q League robotics tournaments.

Physical Education /Health/Nutrition

In 2012, our school received the Healthy Hawatiidtive Model School Award. Additional equipmemch
professional development was provided to teachmtstaff. Our school has become healthier as deywho
with teachers appreciating active students asahegrve a healthier and more energized staff.erAft
school Zumba classes were funded by the grant vihaxnlead to teachers establishing the Insanity
Exercise Program after-work group, various nondiprahs, hikes, and marathon participation. Weehav
created a healthy eating environment in our scti@dlwill hopefully permeate to all of our familietaily
lives. Our school has a track team for interefifddand sixth graders, who participate at varicosplex
meets.

Technology

Technology is integrated throughout our curriculiimough the use of Smartboards, Smart Tables, Smart
Response Clickers, and hundreds of computers thoamighe school day. Students use laptops to aotess
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line programs while teachers utilize an online grgcéystem that is accessible to parents. Studamtgslso
choose to participate in after school and summiaotios classes as well.

Music

Red Hill Elementary School has a part-time ukulegtructor for grades 4-6. Students are taughtaldéu

fundamentals. Students are given the opportunightacase their skills at May Day and Sixth Grade

Graduation. In addition, a grant was written towagjthe services of a percussionist to work watichers
and students in grades first and fifth. Studentfopm what they have learned at the curriculum.fair

Art

Art-to-Go, an extended school day program, intredube students to different mediums of art. Weypeir
a yearly grant to acquire the services of a vigitirtist to work with a specific grade level ofdgnts on
different art forms. This past year, studentsrang 4-6 participated in a variety of ceramic prtgevhich
were showcased twice a year.

Drama/Dance

We have a part-time kumu (hula instructor) who mewall grades. Students are taught the songs and
dances of Hawaii. Students perform what they hasenled by performing at Keiki Kalikimaka and May
Day.

2. Reading/English:

Four years ago our school had a reading programwi@ outdated in terms of differentiation and
guestioning. Teachers sought a new reading cluricthat would help student achievement in reading.
Reading Street was selected to help address differeels of readers in the classroom. The program
provided in-depth questioning to help with comprehen skills. Teachers also felt the need to edpan
student vocabulary, so we adopted the Wordly Wiegram. Teachers have observed increasing student
vocabulary on written assessments and in oral ptasens.

We wanted students to read more non-fictional téxtsughout the day. An online program, Achieve300
is utilized to help students in grades 2-6 withdieg, and responding to non-fictional texts. Stide
receive the same content but at different readingls. Students read about current events, aictbart
assigned by their teachers relating to currensotesn work in science and social studies. The step of
the process requires students to respond via émaitjuestion pertaining to information coverethia
article. They are then asked to answer comprebiesid extended response thought questions rdtated
the article and participate in a poll. These skihve helped our students prepare for online siseggs,
and content vocabulary development is evidentdng@aised science scores.

Reading A-Z is another program utilized to differate reading for different leveled readers. Minbks
are printed for shared reading, guided readingmgpbook bags that deliver science and sciencesagidl
studies content to students. Readers’ theatgitsaie also included and help with oral readiogricy and
communication skills. The students practice regdire texts and perform plays for grades K-2.

DIBELS assessments help evaluate letter-namingéjdirst sound fluency, phoneme segmentation,
nonsense word fluency, oral reading fluency anellteTeachers felt that our reading curriculum filitfill
the needs that our struggling students neededrirstef the early indicators set by the DIBELS asse&ts
per grade level. We needed to carve out additioma for reading interventions for our student&i2 so
the Sonday system was integrated into intervertiooks for students in K-2 to help with phonemic
awareness and the foundations of reading. Studeatdivided into homogenous groups for thirty nésu
per day, practicing high frequency words, sightagoreading rules, and decoding with multi-sensory
learning strategies.
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3. Mathematics:

Teachers are trained in all complex initiativedie Tomplex initiative which we have been workingower
the past two years is the implementation of Singaptath. We have had many complex-wide training
sessions with Dr. Yeap Ban Har and Char Fores8mveral teachers have attended additional Singapore
math conferences to learn more about what othehéga are using the program nationally.

The Singapore Math curriculum has allowed our teesto better develop mathematical foundationdlisski
Students are taken through the process of contrgiistorial and then to abstract. Teachers haooine
more confident in teaching the concepts and uraledsivhich skills are key for each grade level, drey
have become more facilitative in their subject\cly.

The model drawing component of Singapore Math h&ipdents show and explain their thinking in math.
More students accept the challenge of difficult @vproblems because they learned how to break down
information into components. We have seen gaimaliirspecial education students, too; the modéts he
these students be successful because they cainek@iat reasoning through visual models.

Students see that there are many ways to attackoéem in math. They freely negotiate with onetaro
through evidence-based reasoning. Teachers ardéabhallenge “exceeds” students in trying to coime
with different ways to solve problems. All studeatre continuously learning from one another.

This year the complex has planned that all teadheasspecific grade observe a structured Singapaith
lesson conducted by more confident teachers. Twailoteachers were chosen to demonstrate wotthkein t
fifth grade and sixth grade levels. District amghhschool teachers from our complex have visited o
school as well to see many of our teachers teawpore math lessons that showcase how our teachers
have embraced the philosophy of mental math siietemodeling thinking, and explaining and defegdin
answers.

4. Additional Curriculum Area:

Music: Red Hill Elementary School has a part-tirkelale instructor for grades 4-6. Students arghathe
fundamentals, and perform for May Day and Sixthd@r&raduation. The majority of our students asenfr
military families, and this class exposes themhwrnhusic of Hawaii. Fourth graders in our schiaké part
in an end of school year luau, where they presemidiian songs and chants through dance.

Art: We have after-school activities such as AH30, where we pursue a grant every year to gedittng
artist to work with some of our students after sttom different art forms. Over the past four years
have offered 100 students the opportunity to joirad program after school. A visiting artist frdu
meets with them for ten two hour sessions. Folgvthe final session, the students create a gailfehyeir
artwork to showcase at Keiki Kalikimaka and Curhicn Fair. Sixth graders also create painted tlgh
their teachers to add to our planters each yearttrgraders create ceramic ipus (hula gourd ingnis)
for their parents who come to the luau. Last yadifth grade teacher set up an after-schoollalt; c
students painted two full-size murals in the b@sd the girls’ lavatories in one building. The alar
represent the early Americas and ancient civilimegj these are the respective social studies alunts of
fifth and sixth grade.

Drama/Dance: We have a part-time kumu (hula iesbrj whom services all grades. He teaches stadent
the songs and dances of Hawaii. The dances amd swa performed in our yearly May Day Celebration.
Two years ago, the fourth and fifth graders wele sbparticipate in the playful percussion projedh a
local percussionist instructor. They were ablaédan percussion to their social studies curricogu Last
school year we were able to have three fifth giddsses work with him for a second year in a rowaook

on percussion and dance. This year the first greatehers worked with him on having the students
incorporate percussion and dance into their lang@aatg curriculum.
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For the past two years, our librarian, principalj @urriculum coordinator collaborated to have estadent

at our school create a ceramic art piece for Ghast and a writing piece that each student wratéhir
parents. We showcased these projects in a scedormance entitled, “Merry Christmas Everyone” and
“Keiki Kalikimaka.” Each grade level worked aseain to come up with their own Christmas song, dance
or play, for presentation.

5. Instructional Methods:

The Tribes process has shaped our school by fagosimelationships. Students follow Tribes agresse
of mutual respect, attentive listening, the righparticipate, appreciations, and no putdownsga&iore
math has also changed the philosophy of teachingraéchool; teachers have students prove and diefen
their thinking in all subject areas using modehdrey and thinking maps.

We have an online program, Kidbiz3000 that addsesse-fiction reading. Success Maker and iXL are i
place to differentiate students’ math levels. eTittutors focus on specific intervention strategleat target
students’ weak strands in reading or math. In fogvade levels, two part-time tutors assist in ienpenting
the Sonday program. Each classroom has a half ihtmrvention block per day. Each group is ledele
intensive, strategic, benchmark, and exceeds Wwéltidacher rotating between groups. Flexible Title
pullout groups focus on at-risk students; studargésexited when they meet benchmarks.

In grades 3-6, there is one special education simtuclassroom per grade level for teachers teaok.
We have an increasing number of special educati@esnts passing state tests in reading and mdtaseT
students have peers to help and encourage themaitnteachers co-teaching and creating modificeti
that benefit all students.

Eighty percent of Red Hill teachers tutor afteramhin response to the needs of individual students

Math enrichment classes are held twice a weekttmiesits who scored “exceeds” in math. During tinmet
block, “proficient” students complete individualz&uccess Maker lessons in the computer lab. Stside
who are “well below” remain with the classroom teacfor direct, individual instruction.

Articulation time allows teachers to align currieod with state and national standards and to design
modifications. Results are always data-driventaadsparent. The staff supports each other intsffo
create a cohesive curriculum, in which every stagimber takes responsibility for student achievement

Educational Technology

For the past three years we have participatedeioital television PlaySmart Hawaii competitionftiH
grade students compete against other schools, engvirvia questions using the Smartboard. Sttslen
also patrticipate in after school and summer robatiasses.

Students use online programs such as Edmodo, Sultzder, iXL and Kidbiz3000 to supplement
classroom instruction. Teachers in grades 3-&atiupiter Grades, an online grading system tlca¢aises
communication with parents. This system allowspts to see how their child is performing day-tg-da

Our partnership with the Joint Venture Educationurg along with various grants and school fundiag h
allowed us to purchase Smartboards in every classr8mart Tables, Smart Response Clickers and
hundreds of computers. Two computer labs serviadey K-3 with a third computer lab earmarked for
students who are meeting benchmarks. Part-tinsestutork with students who are meeting math
benchmarks on a math computer program called Ssiddaker. At the same time, classroom teachers work
with struggling students in a small group. Studevtisse scores exceed proficiency attend math engaoh
class. All classrooms in grades 4 through 6 hiaeg bwn mobile lab allowing each student to haséhier

own laptop to access online programs.
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6. Professional Development:

Our professional development has been realignedtbeepast five years. In 2009 and 2010, the focas
on relationships and everyone received trainingrines and classroom management. In 2011 the focus
shifted to instructional strategies related to wgt specifically the use of Thinking Maps and Stgpto
Writing strategies. Last year we focused on Singaath, with teachers attending Singapore Math
Conferences and training sessions with Char Farestd Yeap Ban Har. Teachers at the school also
participate in the annual Moanalua High Schoolaf€sional Development Conference. This year the
teachers will be trained on Wonders, our new sddtgted reading program. In addition, the pringipal
curriculum coordinator and lead teachers attene stad nation-wide conferences to increase awasafes
best practices to bring back to our school.

New and beginning teachers often feel isolatedrvalvelmed and unsupported. Retaining high quality
teachers is a big problem nationwide and accortdirige NEA, “one third of new teachers leave atfbeir
first three years of teaching.” Induction and Meintg is one of the six priorities designated by state to
help support and retain quality teachers in outesygs Our induction and mentoring program at theet
needed to be revisited with the increase in numtsiengw teachers. The team of mentors comprised of
dual certified SPED teacher, librarian, and cutdoucoordinator was selected to support teachemsainmy
different ways. Mentors attend professional dgweient sessions held by the New Teacher Center and
mentor forums with the Complex Area Support Te&@urveys were given to determine the needs and
concerns of the new teachers. The team plans fga@minars, mentors help their teacher with their
professional growth plan as well as upload all aotstin PDE3 in mentor logs and meet with the fpeilc
to share updates. The monthly seminars empowendgear teachers by sharing past experiences and
solutions. Reflective journals help monitor théiotights and experiences.

Red Hill agreed to accept eight student teachera the University of Hawaii dual certification pragn

and decided to incorporate them into the schooltongmy program. Eight senior teachers received
professional development on strategies for co-tegchith the student teachers. Our school has made
major gains over the past few years in terms afesitisuccess and one of the reasons are the maahy ¢
support they receive as members of our school camiyniWWe needed to extend this sense of commuaity t
the new teachers and student teachers as welistoeethey received our support in becoming effecti
educators.

7. School Leadership

An Academic Review Team comprised of an administrahd accountable lead teachers in the areas of
Common Core State Standards, Academic Review TEarmative Instruction/Data Teams, Induction and
Mentoring, Comprehensive Student Support SystehFalucator Effectiveness is in place to ensurefall
the state’s six priority strategies are addres3éds team collaborates on our strengths and rnegsgo
develop our school’'s Academic Plan that guide twai$ for the school year. Student data is gatheoed
various sources (HSA, DIBELS, Children’s Progregade level data, as well as data from tutorind,,EL
and Special Education services) and analyzed. Srgradterns and next steps are identified. Effengss
as a school is measured by the goals that we iIsetifeelves in the Academic Plan that is reviewed
guarterly, as well as through the ratings on thtegpriority continuums. Goals not met are addmss
during the year through PD and/or training fromside sources. As the data changes adjustmentsaate
in the use of funding and personnel. We continlydosk at the systems we have in place to seeey are
impacting our students’ growth. Continuous collation within grade levels, cross grade levels, aitd
our ART team keep everything aligned and ensuran@en the right track. We also provide various
response to intervention strategies to supporivitie range of learners at the school. A data teaoess
where teachers consistently collaborate to sha&sidnd best practices regarding student perfoertanc
develop and improve instruction and increase stugignievement is in place at the school. Convienssit
in Data Teams are rich and often lead to teaclediecting on practice and instructional strategjeg are
used in the classroom. Teachers share ideas andsses with one another and continue to strengfieen
systems in place.
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Based on the state’s enroliment count, Red Hiligletary is considered a small school which lirits t
number of personnel and funds assigned to the sch@ithout a vice principal, additional counselarsd
instructional resource personnel the principallbeen instrumental in selecting key people who Vieany
hats” and perform a variety of tasks. Leadershigpfbaused on building individual and organizational
capacity to improve student achievement and megpéinformance targets set by the state. Building
community and capacity is the foundation and stitren§our school.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Hawaii State Assessment/Hawaii State
Alternate Assessment

All Students Tested/Grade: 3 Edition/Publication Year: 2009

Publisher: American Institutes for Research

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009

Testing month May May May May May

SCHOOL SCORES*

% Meets plus % Exceeds 88 81 45 49 37

% Exceeds 17 22 8 25 13

Number of students tested 48 64 51 57 54

Percent of total students testgd 100 100 96 98 95

Number of students tested wiftD 1 0 0 0

alternative assessment

% of students tested with 0 2 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 96 86 38 32 32
% Exceeds 21 18 0 11 5
Number of students tested 24 28 26 19 19
2. Students receiving Special

Education

% Meets plus % Exceeds 67 67 57 22 0
% Exceeds 0 17 0 11 0
Number of students tested 3 6 7 9 5
3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 75 80 0 50 38
% Exceeds 38 40 0 25 25
Number of students tested 8 5 2 4 8
5. African- American

Students

% Meets plus % Exceeds 83 40 50 50 30
% Exceeds 0 0 10 30 10
Number of students tested 6 10 10 10 10

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested
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7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 75 60 33 0 20
% Exceeds 13 0 0 0 20
Number of students tested 8 10 18 4 5
9. White Students

% Meets plus % Exceeds 100 100 88 62 44
% Exceeds 7 35 38 31 11
Number of students tested 15 20 8 13 9

10. Two or More Races
identified Students

% Meets plus % Exceeds 86 90 38 41 45
% Exceeds 29 30 0 24 18
Number of students tested 7 10 8 17 11

11. Other 1: Native
Hawaiian + part Hawaiian

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Disadvantaged
Students + Students
receiving Special Education
+ English Language

Learners

% Meets plus % Exceeds 92 82 43 36 30
% Exceeds 20 15 0 16 4
Number of students tested 25 33 30 25 22

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Hawaii's plan has two supergroups: (1) Native Haameénd (2) Disadvantaged; this school has
too few Native Hawaiian to report, so Group 1 datnull.
The Hawaii DOE's testing window extends from Octadheough May.
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Hawaii State Assessment/Hawaii State
Alternate Assessment
All Students Tested/Grade: 4 Edition/Publication Year: 2009

Publisher: American Institutes for Research

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Meets plus % Exceeds 87 66 55 49 31

% Exceeds 25 15 19 24 11
Number of students tested 61 73 53 55 55
Percent of total students tested 100 100 98 98 98
Number of students tested wift8 0 0 0 0
alternative assessment

% of students tested with 5 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 90 56 38 40 14
% Exceeds 31 15 5 15 5
Number of students tested 29 34 21 20 21
2. Students receiving Special

Education

% Meets plus % Exceeds 71 71 9 33 0
% Exceeds 14 14 0 0 0
Number of students tested 7 7 11 3 6
3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 71 86 67 43 33
% Exceeds 29 43 33 14 33
Number of students tested 7 7 3 7 3
5. African- American

Students

% Meets plus % Exceeds 90 64 44 50 33
% Exceeds 30 9 22 17 11
Number of students tested 10 11 9 6 9

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 86 67 17 0 50
% Exceeds 0 13 0 0 10
Number of students tested 7 15 6 4 10
9. White Students

% Meets plus % Exceeds 86 52 73 92 38
% Exceeds 32 9 9 50 13
Number of students tested 22 23 11 12 16

10. Two or More Races
identified Students

% Meets plus % Exceeds 83 75 54 40 18
% Exceeds 33 8 23 25 9
Number of students tested 6 12 13 20 11

11. Other 1: Native
Hawaiian + part Hawaiian

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Disadvantaged
Students + Students
receiving Special Education
+ English Language

Learners

% Meets plus % Exceeds 85 59 36 36 14
% Exceeds 29 14 4 14 3
Number of students tested 34 37 25 22 29

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Hawaii's plan has two supergroups: (1) Native Haamaand (2) Disadvantaged; this school has
too few Native Hawaiian to report, so Group 1 dgatnull.

The Hawaii DOE's testing window extends from Octadheough May.

The Hawaii State Alternate Assessment (HSAA) imadards-based assessment for students with
significant cognitive disabilities who are unaldaake the HSA even with accommodations. Students i
grades 3-8 and 10 are assessed in reading andmadit® Students in grades 4, 8 and 10 are alessed
in science. The administration of the HSAA takezcplthroughout the school year. Hawaii has the onl
single SEA/LEA organizational structure; as suble,2 percent cap on alternate assessments of &uslen
applied at the SEA and not the school level. éf tlimber of students who score at the “meets” or
“exceeds” level on assessments based on the atexcademic achievement standards is greaterftan t
1.0% proficiency cap (at the SEA/LEA level), théie HIDOE will include the “meets” and “exceeds”
proficiency scores of students with the most sigaift cognitive disabilities in an order approvedUIsSDE
up to the 1.0% proficiency cap.
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Hawaii State Assessment/Hawaii State
Alternate Assessment
All Students Tested/Grade: 5 Edition/Publication Year: 2009

Publisher: American Institutes for Research

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Meets plus % Exceeds 88 55 56 49 40

% Exceeds 27 14 10 24 17
Number of students tested 75 49 39 55 48
Percent of total students testgd 99 98 100 100 100
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 89 50 50 29 32
% Exceeds 14 9 7 7 11
Number of students tested 35 22 14 14 19
2. Students receiving Special

Education

% Meets plus % Exceeds 75 44 0 22 14
% Exceeds 25 0 0 0 14
Number of students tested 8 9 1 9 7
3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 78 33 50 50 67
% Exceeds 44 33 0 50 0
Number of students tested 9 3 6 2 3
5. African- American

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Meets plus % Exceeds 60 56 75 50 60
% Exceeds 10 0 25 20 20
Number of students tested 10 9 4 10 5

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 100 40 25 50 8
% Exceeds 13 0 0 25 0
Number of students tested 15 5 8 8 12
9. White Students

% Meets plus % Exceeds 88 55 86 53 56
% Exceeds 33 18 14 18 25
Number of students tested 24 11 7 17 16

10. Two or More Races
identified Students

% Meets plus % Exceeds 100 50 78 54 29
% Exceeds 27 10 11 31 14
Number of students tested 11 10 9 13 7

11. Other 1: Native
Hawaiian + part Hawaiian

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Disadvantaged
Students + Students
receiving Special Education
+ English Language

Learners

% Meets plus % Exceeds 88 48 47 35 30
% Exceeds 15 8 7 12 13
Number of students tested 41 25 15 26 23

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Hawaii's plan has two supergroups: (1) Native Haamaand (2) Disadvantaged; this school has
too few Native Hawaiian to report, so Group 1 datnull
The Hawaii DOE's testing window extends from Octadheough May.
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Hawaii State Assessment/Hawaii State
Alternate Assessment
All Students Tested/Grade: 6 Edition/Publication Year: 2009

Publisher: American Institutes for Research

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Meets plus % Exceeds 79 61 66 49 50

% Exceeds 25 12 20 32 13
Number of students tested 52 51 50 65 62
Percent of total students tested 100 98 100 98 98
Number of students tested withD 0 0 2 0
alternative assessment

% of students tested with 0 0 0 3 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 83 56 54 48 55
% Exceeds 25 11 8 24 20
Number of students tested 24 18 13 25 20
2. Students receiving Special

Education

% Meets plus % Exceeds 43 29 14 22 0
% Exceeds 14 0 14 11 0
Number of students tested 7 7 7 9 5
3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 100 43 100 33 43
% Exceeds 0 14 50 33 14
Number of students tested 5 7 2 3 7
5. African- American

Students

% Meets plus % Exceeds 67 58 70 71 33
% Exceeds 25 8 20 29 0
Number of students tested 12 12 10 7 9

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 70 86 67 30 50
% Exceeds 10 14 0 0 33
Number of students tested 10 7 9 10 6
9. White Students

% Meets plus % Exceeds 82 50 50 67 61
% Exceeds 45 0 20 61 17
Number of students tested 11 14 10 18 18

10. Two or More Races
identified Students

% Meets plus % Exceeds 80 71 70 43 43
% Exceeds 20 29 20 24 7
Number of students tested 5 7 10 21 14

11. Other 1: Native
Hawaiian + part Hawaiian

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Disadvantaged
Students + Students
receiving Special Education
+ English Language

Learners

% Meets plus % Exceeds 77 55 47 41 44
% Exceeds 23 10 16 22 16
Number of students tested 26 20 19 32 25

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Hawaii's plan has two supergroups: (1) Native Haamaand (2) Disadvantaged; this school has
too few Native Hawaiian to report, so Group 1 datnullThe Hawaii DOE's testing window extendsrfro
October through May.

Page 26 of 34



STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Hawaii State Assessment/Hawaii State
Alternate Assessment
All Students Tested/Grade: 3 Edition/Publication Year: 2009

Publisher: American Institutes for Research

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Meets plus % Exceeds 88 89 51 74 54

% Exceeds 52 48 25 9 11
Number of students tested 48 64 53 57 54
Percent of total students tested 100 100 100 98 95
Number of students tested withD 1 0 0 0
alternative assessment

% of students tested with 0 2 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 92 96 50 47 53
% Exceeds 46 46 19 5 5
Number of students tested 24 28 26 19 19
2. Students receiving Special

Education

% Meets plus % Exceeds 33 83 71 11 0
% Exceeds 0 17 14 0 0
Number of students tested 3 6 7 9 5
3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 75 100 0 75 50
% Exceeds 38 60 0 0 13
Number of students tested 8 5 3 4 8
5. African- American

Students

% Meets plus % Exceeds 83 50 40 70 40
% Exceeds 67 0 30 10 20
Number of students tested 6 10 10 10 10

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 88 90 44 50 20
% Exceeds 25 20 11 0 0
Number of students tested 8 10 18 4 5
9. White Students

% Meets plus % Exceeds 87 95 78 92 67
% Exceeds 47 75 44 15 0
Number of students tested 15 20 9 13 9

10. Two or More Races
identified Students

% Meets plus % Exceeds 100 100 63 71 82
% Exceeds 86 50 38 6 18
Number of students tested 7 10 8 17 11

11. Other 1: Native
Hawaiian + part Hawaiian

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Disadvantaged
Students + Students
receiving Special Education
+ English Language

Learners

% Meets plus % Exceeds 88 91 50 44 52
% Exceeds 44 42 20 8 4
Number of students tested 25 33 30 25 23

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Hawaii's plan has two supergroups: (1) Native Haamaand (2) Disadvantaged; this school has
too few Native Hawaiian to report, so Group 1 datnull
The Hawaii DOE's testing window extends from Octadheough May.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Hawaii State Assessment/Hawaii State
Alternate Assessment
All Students Tested/Grade: 4 Edition/Publication Year: 2009

Publisher: American Institutes for Research

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Meets plus % Exceeds 97 82 65 65 36

% Exceeds 52 40 43 18 4
Number of students tested 61 73 54 55 55
Percent of total students tested 100 100 100 98 98
Number of students tested wift8 0 0 0 0
alternative assessment

% of students tested with 5 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 97 79 43 60 33
% Exceeds 48 29 33 10 0
Number of students tested 29 34 21 20 21
2. Students receiving Special

Education

% Meets plus % Exceeds 86 100 9 0 0
% Exceeds 29 14 0 0 0
Number of students tested 7 7 11 3 6
3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 100 86 50 57 33
% Exceeds 43 71 50 14 0
Number of students tested 7 7 4 7 3
5. African- American

Students

% Meets plus % Exceeds 90 73 56 83 44
% Exceeds 40 45 44 33 0
Number of students tested 10 11 9 6 9

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds

Page 29 of 34



% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 86 87 33 25 50
% Exceeds 29 13 0 0 0
Number of students tested 7 15 6 4 10
9. White Students

% Meets plus % Exceeds 100 78 73 83 38
% Exceeds 64 35 36 33 6
Number of students tested 22 23 11 12 16

10. Two or More Races
identified Students

% Meets plus % Exceeds 100 100 85 70 36
% Exceeds 67 50 46 15 9
Number of students tested 6 12 13 20 11

11. Other 1: Native
Hawaiian + part Hawaiian

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Disadvantaged
Students + Students
receiving Special Education
+ English Language

Learners

% Meets plus % Exceeds 94 78 40 55 24
% Exceeds 47 30 28 9 0
Number of students tested 34 37 25 22 29

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Hawaii's plan has two supergroups: (1) Native Haamaand (2) Disadvantaged; this school has
too few Native Hawaiian to report, so Group 1 dgatnull.

The Hawaii State Alternate Assessment (HSAA) imadards-based assessment for students with
significant cognitive disabilities who are unaldaake the HSA even with accommodations. Students i
grades 3-8 and 10 are assessed in reading andmait® Students in grades 4, 8 and 10 are alessess
in science. The administration of the HSAA takescplthroughout the school year. Hawaii has thg onl
single SEA/LEA organizational structure; as suble,2 percent cap on alternate assessments of &uslen
applied at the SEA and not the school level. éftlimber of students who score at the “meets” or
“exceeds” level on assessments based on the atexcademic achievement standards is greateritan t
1.0% proficiency cap (at the SEA/LEA level), théwe HIDOE will include the “meets” and “exceeds”
proficiency scores of students with the most sigaift cognitive disabilities in an order approvegdUSDE
up to the 1.0% proficiency cap.Hawaii DOE's testirigdow extends from October through May.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Hawaii State Assessment/Hawaii State
Alternate Assessment
All Students Tested/Grade: 5 Edition/Publication Year: 2009

Publisher: American Institutes for Research

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Meets plus % Exceeds 87 72 69 53 52

% Exceeds 36 36 36 16 17
Number of students tested 75 50 39 55 48
Percent of total students testgd 99 100 100 100 100
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 94 59 50 57 32
% Exceeds 29 27 36 14 16
Number of students tested 35 22 14 14 19
2. Students receiving Special

Education

% Meets plus % Exceeds 75 22 0 0 14
% Exceeds 13 0 0 0 14
Number of students tested 8 9 1 9 7
3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 100 67 67 50 100
% Exceeds 67 33 17 50 0
Number of students tested 9 3 6 2 3

5. African- American

Students

% Meets plus % Exceeds 80 89 75 50 60
% Exceeds 10 56 50 30 20
Number of students tested 10 9 4 10 5

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 80 60 38 63 17
% Exceeds 13 0 25 0 0
Number of students tested 15 5 8 8 12
9. White Students

% Meets plus % Exceeds 88 73 100 65 63
% Exceeds 42 36 29 6 25
Number of students tested 24 11 7 17 16

10. Two or More Races
identified Students

% Meets plus % Exceeds 82 55 100 46 57
% Exceeds 45 36 78 31 29
Number of students tested 11 11 9 13 7

11. Other 1: Native
Hawaiian + part Hawaiian

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Disadvantaged
Students + Students
receiving Special Education
+ English Language

Learners

% Meets plus % Exceeds 90 56 47 38 30
% Exceeds 29 24 33 12 17
Number of students tested 41 25 15 26 23

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Hawaii's plan has two supergroups: (1) Native Haamaand (2) Disadvantaged; this school has
too few Native Hawaiian to report, so Group 1 datnull
The Hawaii DOE's testing window extends from Octadheough May.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Hawaii State Assessment/Hawaii State
Alternate Assessment
All Students Tested/Grade: 6 Edition/Publication Year: 2009

Publisher: American Institutes for Research

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month May May May May May
SCHOOL SCORES*

% Meets plus % Exceeds 87 87 74 58 79

% Exceeds 40 31 36 22 11
Number of students tested 52 52 50 65 62
Percent of total students tested 100 100 100 98 98
Number of students tested withD 0 0 2 0
alternative assessment

% of students tested with 0 0 0 3 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Meets plus % Exceeds 83 78 54 44 38
% Exceeds 38 28 15 12 15
Number of students tested 24 18 13 25 20
2. Students receiving Special

Education

% Meets plus % Exceeds 57 57 29 22 20
% Exceeds 0 0 0 0 0
Number of students tested 7 7 7 9 5
3. English Language Learner

Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino

Students

% Meets plus % Exceeds 60 100 100 67 86
% Exceeds 40 29 50 33 29
Number of students tested 5 7 2 3 7
5. African- American

Students

% Meets plus % Exceeds 92 92 70 100 33
% Exceeds 42 38 60 29 0
Number of students tested 12 13 10 7 9

6. Asian Students

% Meets plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Meets plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Meets plus % Exceeds 70 71 67 20 67
% Exceeds 20 29 22 0 17
Number of students tested 10 7 9 10 6
9. White Students

% Meets plus % Exceeds 100 71 90 67 94
% Exceeds 45 21 30 22 17
Number of students tested 11 14 10 18 18

10. Two or More Races
identified Students

% Meets plus % Exceeds 80 100 80 62 93
% Exceeds 20 43 50 24 7
Number of students tested 5 7 10 21 14

11. Other 1: Native
Hawaiian + part Hawaiian

% Meets plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Disadvantaged
Students + Students
receiving Special Education
+ English Language

Learners

% Meets plus % Exceeds 77 80 47 38 72
% Exceeds 35 25 11 9 12
Number of students tested 26 20 19 32 25

13. Other 3: Other 3

% Meets plus % Exceeds

% Exceeds

Number of students tested

NOTES: Hawaii's plan has two supergroups: (1) Native Haamaand (2) Disadvantaged; this school has
too few Native Hawaiian to report, so Group 1 danullThe Hawaii DOE's testing window extendsrfro
October through May.
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